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ABSTRACT Lo ' '
. ¥ _ ' This sectione?E the School Environment Handbook can
be used by schools to improve/ school environment and to develop the
necessary change strategies./The handbook serves four major purposes.
First, the material is desid;ed to facilitate thinking about steps in
_ the,planning ‘process. Secondf, it di'scusses how to set goals and to
* 5tate them in ways which will make it easier to plan and \carry them
out. Introducing the steps involyed in goal implemeftatioh is the
third major purpose. -The fourth puypose involves evaluation of the
"planning prqpess,‘ﬂ splementation, and results of change. Activities
, and analysis, £orm e\provided for completing the following planning
steps: (1) forming'a planning group; (2) developing goals; (3} .
choosing among goals; (4) stating goals; (5) knowing the context for
planning; (6) formihg the working group; (7) developing plans; (8)
choosing a model. plan; (9) anticipating problems; (10) follow thraugh .
N " -pnd follow up; and {11) ongoing formal and informal evaluation. Forms
are ‘included for Both formative and simmative evaluation of the .
changes made to improve the total schoel environment. (Jn)
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.in the cafeteria interacts Profoundly with be

INTRODUCTION ° T T N

S S ’ ’ ) - ‘ .o
The Schoo% Environmental Handbook is a product of the School *
Environmental Impact Program. Its purpose is to help to improve school
environments in order -to produce more positive attitudes and behaviors
of school™participants} including,administrators, teachers, support.
staff] students, &nd parents.. Th physical environments of schools and
the rules which-structure behavior have a profound- impact on school par-
ticipants. This handbook is designed to help schools to assess the con-
positive attitudes and more responsiblé behaviors. :
. . . p' ,‘O v
" -The handbook has three parts. .They are outlined below !

-ditions in their environment and to make changes which will produce more

: R (
Part I is devoted to providing an overview of the Program
‘and a'model set of workshop materidls. Schools using tims part 0
of the handbook can:conduct workshops for any or all school staff }/4) .
which will erhance participhnts awareness of their environment L
and give them opportunities to plan changes which will affect \{{

attitudes and behaviors. An annotat®d bibliography is presenged

which is useful for all parts of the handbook. ) .
Part Il of the handbook focuses on awareness and assessment

activities. Participants usihg this sogment of the handbook will

have many activities which will make either some argment, of the , {

school community or the ‘entire ‘school community ‘more aware of i1ts «

environment. OQther activities focus on célleEting information

about the environment so that schools can "have the facts" before

they proceéd with proposed changes-. ~ .

Part 111 jnclydes Planning for changd and evaluation of changes

that are implemented. Resources for activities on goal sétting,

steps in ‘the ,planning process, and evaluating changes are presented °

. 1n_this section. Schdols using thi art of the shandbook can develop
sttategies for change and assess ;;:Sg consequences.
] .

The handbook 1s intended to be used flexibly. AIl three parts can be
used togetheg/ﬁ? a comprehensive program for school change. Otherwise,
parts of the handbook can be used by individudls, groufys within schools, -'
school gorganizations or districts .for targeted purposcs er short-term goals.
Basically, she Randbook involVes putting together school personnel »--
including students, teachers, adqinistrators,'support staff, and parents --
to facilitate“change. Any of these groups can initiate changes in a partic-
ular setting in theig 'school or in the general school environment.

A N ]

Material included hq;E focuses orf the Cafeteria as the hub of the school.

Two years of research in schools at all leve] has demonstrated that activity
ﬁavior in other school settings

such as classrooms, Libraries, and hallways. It is a two-way interaction:
what is right or wrong with the cafeteria may stem from inside this setting,

el
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but 4t may as well stém from outside the cafeteria 1tself. Thas handbook «

focuses on settings in the"

whole school environment. In a pdrticular ®

school, improvements in,any oné& setting, such.as the hallway, will mogt, .
probably have a positive impact on mah¥ others, j luding the_cafgter;au »
Improvements in the cafeteria will most probabifhave a positive impact

on other settings, such as

to.make changes in any of t
.. for we know they will affec
(

Classrooms. We are irlterested here 1in he{ping
hose settings where schools identify problenms,
t attitudes and behaviors school-wide. '

. ¢ . ot , .
! The handbqok stems from a program called the School Environmental ..
: Impact Program, This Program is funded by the Nutrition Education and

Training Program, Division

-

of School Food and Nutrltion,lof the Indldm{'

*bepartment of Public Instruction. Judith Gillespie has directed the

" Program and’/participated in

" /deHaas has made a hajor con
. .Both Datid KeQSIef\ggs Mary Soley, contriputed to initigl drafts of this \P
ess

material. David«

research report reflecting
“the study of the impact of
» o ,« )
, lhe prqject ‘hag pllote
the state of Indiana. Thos
Judith Gillespie, Patricia
Mike Berheide, Gail Bumgarn
Teresa Ther?ien, and Linda,
individuals and to the scho
workshops,
South Spencer Middle §
Woodside Middle School
“Grkendale Middle Schoo

the production of its key Products. -Patricia
tribution to the development of this handbook s

er has had a major rofe in develeping an associated '

the findingw-£rom information gathered during
school environments"

«

d these materials and ¢onducted workshops across
e #ho participated in the pilot test include .
deHaas, .Mary Soley, David Kessler, Barbarag Allen,
er, Debra Dean, Marsha Ellis, Christa MeCluggage, -
Wojtan. Acknowledgements are due to these
ols who participated in the devéiophent of the

A > ’ ; é’
chool: Rockport, Indliﬁa "
:  Fort Wayne, Indidna d ¢
1: Lawrenceburg, Indiana

Fairmorit Elementary School: New Albany, Indiana %

' Clarksville Middle School : tlarksville, Indiana ‘ -
) ;

., Cynthia lleights Scheol
University Middle Scho
Terre Haute South High
Vohr Clementary:School

"Tolleston Midd}e Schoo

o " Hlorace Mann High Schoo

-contact  one of two sources.

:  Evansville, Indiuna £

ol: W.Bloomington, Indiana '
School: Terre Haute, Indiana

: Gary, 'Indian . foe t
l1: Gary, India:g‘ T -
1: Gary, Indiana - '

-~ Fgr further information about the Project and its publications, please

Cither wirite to School Environmental Impact

beg;gm, Program in Educational Policy and Change, Workshop 1in Political °

~ ‘Theory and Policy Analysis,
Blogmington, Indiina 47405
and "Training Program, Divis

Indiana University, 814 East Third Street, "~
; or to the Coordinator, Nutrition Education
lon of School Food and Nutritidn, Department. of

Public Instruction, Room 229,‘St%te‘House, Indianapolis, Indiana 46204, .
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: . OVERVIEW

- This sectign of the School Environmental ilandbook serves four major
\(” .- purposes. First, the material 1s designed to facilitate people's thinkin g
’ about steps in the pzanﬁing process. Plenning is definitely a staged pro-
N S . cess that .can be approached in c¢gncrete par , and yet has the dynamic to ..
produce major environmental changes. In this handbook we will consider
the steps in the planning proccss as an integral part of working together °
1 : K in order to change environments and to producc moré positive attitudes and
- behaviors in schools. ' : -

-~ . © A second purpose revoives daround goal sctting. .GSal sctting is onéf/,
’ of the most 1important parts of thre planpang process. Without a clear .
. “goal, it is almost impéssible to succecd 1n attaining 1t. dlow to set
“r ) goals and to state them in ways which Wil mukc‘ig.cugicr to Qlan and
. : , carry out thesg goals is a major part of the planning process. Simple
' strategies and activitics, assqciated with goal settinyg will be presented

~ . here. v . . . *

-

. v

H

A third purpose involves-carrying out goals. There are -scveral stgps

‘ > 1avolved. Onc of the most m;%rtant. 1s, forming the group that will woTk . .

oo * effectrvely together and will achieve the goal. Another 1s> provading a
way to get fecdbalk on progress as plans arc cdrricd out. Most groups "
sreak down somewhere in the’process of carrying out a goal. «It 1s impor-
tant to build as nﬁny safcguards as possible which w1ll keep the gToup >
itself together and enthusiastic about achicving the tasks they dwave .
selecged. e s . o

’ . - .

A final purpose 1nvolves eualuatlon./ Evaluation 1% {h integral part .
of planming. It enters into ‘each step of the planning process. It-is
ifiportant for evalbation to be ¢arried out during the process.so that

) checkpoints can be established for determining the sucgesses ahd problems,
K : and how problems can be remedied! - Lt 3s also 'very important fox cvalua- ,
. tion to provide a way of following'up on, what 1s happening aftér the goal
15 achieved so that negessary reinforcement can be provided for sustaining

¢ " the goal.

- . e
~

‘ ‘ ’ ' e . =
All of these purposes will be pur8ued in scctions of the following

-materials. This section will provide an overview of steps.in the planning .

. ’ ™ process. The fgllowing sections will focus on. goal setting, carrying out
goals, and cvaldation. . NI ,
.( ’ - . * >
] * N ~ 'a .
. : . “‘l"
. Steps in the Process ) -l @ . .

} - * - !

. Considering planning .as a process 1S an 1MpoTrtant way Lo ipoh at
v . N » - . .
. ‘ taking. on any task. The process ¢involves some major stages 'whiclt if not
b accomplished will tend. to undermine the achievement of_géals.‘ The steps

1n the process are idemtified on the following.page. They form a check-
. , K list for carrying out any task. Onc of the most important steps in the
. 1] . ’ * .‘bx . N
. -~ '
. ).
/ [ R )
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£, - .- PLANNING STEPS ' N ,
[N , . i ‘ “t . .
¢t = 1. Forming a’planning group . ‘ , :
- N ? o
. ! J. Developing goals
. b . =~ A &
! o 3. Choosing among goals . -
‘ I
! 4. Stdting goals
‘ * .
N , | 5. -Knowing the context- for planning -
‘ ~ ]‘, ) . ' N
; 6. 'Fériing the working group o .
b ’ o ! ’
L7 Developing plans - L s
., 8. .Choosing~a model p}au DN
-« i . ’
NN x;zxgipatiﬁg problems ‘
+ »
. 10, - lollow through and follow up
e " 11. Ongoing formah\?nd'1nformal evaluation :
‘ . S - .- ,
* \ : N
/ planning process 1s forming a group. If a solid group can be formed.
e with individuals who shart common goals and values, then thc lihelrhood
that the task will succeed is enhanced,
Gerterating goals, choosing goals, anqﬂ§tat1ng goals 1s ;agt of goal
*setting, which is a fundamental step in the planming process. - Goals can
. come from a wide variety of sources. Choices among them depend upon the
establishmeht of criteria for what is 1m20rtant and what can be donc.
- Both the  "'ought' and the "is" arc very_ important to consider. Developing
1 - plans requires alternatives. Ch0051ng amorg thems.again requires criteria
that allow 1ndividuals to see which plans are workable and which will
better aid goals. It is always important to anticipate problems as plans ™
are developed and to evaluate the conscquences of plans in choosing among
;" them. A . )
’ ~ - 4 , .
The steps that have been presented can be carried out by a single-
individual or a group of people. Individuals like the schgol nurse, for
- . cxample, mighti.want to lnitiate somc goals and planning with regard to 2
v health probleng, of the Students 1n tlfe school. Tecachers might yant to
. take on 1indiviiual ‘classroom pfﬂnﬂln activities ,and eventually include
the students part of a planning group. Generally, groups that are
. . . ) ‘
t * *
1 4
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planning school-wide changes should include administrators, teachers,
support staff, pdrents. and students. Support staff includes a wide range

of individuals including ‘secretaries, librarians,, food sefvice staff, .

janitorial staff, counselors, and.others who play important parts in the
school. The staff is often the|s Lirongest resourie that a school has in
plannlng for change. Including representatives of an entire support staff
in & group can help in carrying out goals and making them effective after
they have been carried out. Throughout this section ; "group'" will refer
to one thdt includes a full range &f supprot staff. e
. LR . , .
The activities in this part are linked to those in Part .l and Part II.

For example, an 1nd1v1dua1 mlght want to use the workshop materials before _

intensively planning in'this section. Part IT information would provide
awareness and assessment activities for those who need them. All of these
activities are useful bases for the goal and planping activifies in this
section: However, for those who have already established groups or have
used other awareéness and assessment activities, “this part can be used’ by’
1tself. * PN

4 ' ) ) -
The easiest way to “‘see how goal and plénQ}ng activities-can be’carried
out 1s%to.look at the case below. The case deépicts a real school, but its
anonymity "has been preserved. . 4

-

> . PLANNING AT JEFFERSON SCHOOL

Jefferson School was conducting a building assessment.
It was important-that ,the strengths and weaknesses of the )
structure of thg building be identified. The principal had
put togethe¥ a committee 1n order to determine what needed
. to be done &n the bu11d1ng The committee consisted largely
.of teachers and some support staff members, including{food
_service and janitorial staff, students, and parents.

'main focus for change in the school. It was an old bwilding, °
and the school needed a lot of changes.
changed. Hallways needed to be changed. There was water in
the basement of the buildingh When the group met, the i
principal went through all of the information that she ahd .
gathered regérdlng_the condition of the school. A" Survey

. had been done and students, teachers, and sypport staff as
well as parents had been asked to comment on the condition

of the building. Hewever, there was a difference between the
perception of the problem and the source of-the problem.

.This is common in many, groups. The soufce of the problem was

Windows needed to be

certain parts of jt. The electrical wiring, for example,
was still good. The/geating génd cooling system was old, but

adequate. It seemed that major problems really, stemmed from ~
parts of the building that had fallen into disrepair.
o . . ' ) ‘ . ..‘
> ' ,
- t
/ R Lo
’ ? ) e

not the age of the building, but the specific condition of ",

-

/ . * .
+ The major goal of the committee was to figure out the v, #4“{




The group.decided to focu§~bn,specific settings within "’

* the building where conditions were bad A jong list of possi-
ble goals was developed People wanted the water out of the
basement. They wanted a new heating and-cooling system. S
They wanted to replace windows in the cafeteria area. The 7
group then looked at the list and dec1ded which goals might
‘bo ruled ‘in gnd, ruled out, doponding oh thoir foasibility,

, ‘their cost, and the time investment people’ would need to mahe

. in order to accompllsh the goal. Finally,-.a vote was taken,
and people agreed that changing the windows in the cafeteria
was.the most 1mportant goal to pursue' )

The group then” deflned its goal.and developed plans for
carrying out its goal A major: question was to determine what
vkinds of lighting were necessary and what could be dong. to
the, cafeteria in order tQ 1mprove it. The school administration '
needed to be not1f1ed, and funds needed to be found for the
plan. “All of thege ideas were listed out in a step-by-step
process of planning. Then péople agreéd to take on specific
' tasks in the.change. «The principal, for example, agreed to
! notlfy the downtown administration, and one of the coaches ¢
| agreed to see if interested community members would be’ hxlllng
L to contribute to the rdﬁ%yat:on

[

The group dedided on a step-by-step plan over a six-month
period in order to accomplish their 'goal. They then decided «
on checkp01nts during the six-month perigd when’they would
! meet again in order to determine how things werergoing and
. ‘'problems that Wer% encountered in accompllshln;?the goal.

- For example, if individuals ceuld not find. the proper source.
_of lighting.or the funds for new w1ndows, there would be
major problems with the plan.

Six months later the goal’was accomplished. The school
bogrd did provide the financing for the windows and-some -+ »
special community projects provided for further rehovation
of the cafeterla Everyone had contxzibuted to the change. .

For each of the sections that follow, you will find suggested activi~
ties and forms that will help you on planning changes Each activity form
includes a box at the upper right. If the activity is_used with a group
or people, you might want them to fill out the information on position,
grade, and-sex. This way you can see whether or not people have different
responses if, for example, thcy are teachers’or 3tudents, or males or
females. Finding out this information may help you to analyze your changes
and potential strengths and.weaknesses Good 1luck! =

»

*
-




MR Y . GOAL SETTING

. . *

! ., Goal setting 1s the base of planning. Goals or objectives are important
* for groups to share so that tasks can be completed. Goals can be short- ,

term or, long-torm, general or specific. Thore are scvcrqlagteps in the - .

process of goal setting. They consist ofw "

. . 4

B .

‘ B " STEPS IN GOAL SETTING . .
. ' - ' A
’ N 1. Forminé a planning group; | ' , ‘ .
v ' . , N
; .- . : .
y ) 2. Develozang goals; ) v ) | E
) T 3. .Choosing among geals; and . , ] . ’
El . ‘ ’ ‘ ‘ . A . ‘
L "} “4.” Stating goals. . . '
T N L) ‘ _’l ¥ ) ro :

Eacn of these steps 1s interrelated, but can be done ir. a sequence. Each - -
-~ of fne steps 1n the process wrll be explained below and-activities associated”
- with them will be outlined. If the ggal fofhation process 1s a familiar one .
for the group that you are working with, you mi@ht.wanf‘to move to-the
activity below and do this activity rather than specific activities. for
each stage. Altbo, if yeu are working as an individual, this;activity 1s the .
best one to use.’. . . ' .

. . PR . )

Setting Goalsi Page 9 e ‘
. , s
This activity involves the total process of setting goals. It asks
people to list their goals and the criteria for choosing among their goals. .
* This process can be done individually, or as a group. The goals should in-. 14
volve some environmental change in the school as a whole or in a particular
> setting that will improve the attitudes and behaviors.of school participants. -
For example, schools may wish to help improve the environment of the cafe-
teria by rearranging tables, providing-alterﬁétive settihgs for students to .
spend free time, or doing wall murals. Theyx may want to bring recognition
to students in order to improve self-esteem by beginning,a "student of the .0
week" program where students pin pictures ‘and biographies on home room doors.
| They may want to create learning centers or special areas where individuals
., sor groups can’become involved ‘in somo type of self—direc}ca activity within
the school. ) .. ' Q¥

- .

\

. . ' ¥
The group can then dIscuss the criteria for choosing among goals. <
Common criteria include lack of time, lack of money, the need for .
- . communify support, and personal resources. These cgiterid’should be 4}
. used for choosing a goal which meets realistic school condition§.‘ ' .

4 N
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! ¢ When the goals are listed and the criteria areé combined for the )
i"d ‘eq{@re group, then a decision rule should be ‘chosen. The deC151oq”Tu1e e

v 1 determine by what process goals will be chesen. The group can choose

Fonsensus where e¥eryone agrees or it might choose a majority rule-sin, - .

., e LN, sdemdmg on’ a_ goéal. It also mlght chogse 'a person or group of people to
X L - l make, the cho1ce among goals. Once the decision rulets decided by the
. : , BT up, then the goals.can be cémbined so that a single goal is developed )
’ - ‘ﬂt Ts very important for th¢ group tb chdose ong goal or a set ol irter-

: rel ate goals s0 that it can function with some nity of, rask. R
/ ’ . . .

b I

wﬁéh this‘actinty is completed, iY there 15 interést in carrying out
v . a goal, you might move to the section on carrv1ng out goals, sk1pp1ng the -

. remaining phases of-goal setting that are outllned below. - -
. - -0
. * . - . . - ) ’ . 3 ’
. - s '_‘ ) . .. ) )
T R AN FoTming the Groupi Page 10 o - ’
ﬁ ‘ [ ] ll
. . \ . B . * B s .
There are vamoua ha,; that ‘bw): can be fofrined i’ order to yenerate ..
. . zoals. Lxisting “groups can bé used T t\elrv,u N0SCs 310 rchtcd-Lo &941

>

Y

4 N settlng * e grbqpb can be jormed an order to Uenerate Lodls n speciiic
. ~ areas. Theré are gomeacriteriaq to consider in forming any group. . They
4 ‘ » . .
. ale: . . \ . - - .
% ’ . _ -
- 1 . . L} N
1 ’ ¥ 3 . & ol H ‘
N l i. @nclude 4’ cross-gection of people froi. the school, . L ox
=N ‘ ’ ‘ T S ‘ . ) .
- 4 2. )ngludc\people who share some cBmron values, -
. . - . B . ‘ 2 ~
oo . T L ‘ ¢ - N '
. ' / s 3. Include people who share some common cormaunicition ll%h?, ]
o . . , . ’ G
. 4. Include people whose expektat r the group's tashs

v are clear; and .
. * N ) ¥y
N , . [
VoS, 'Proylde some ways fqor people td’ge

N ' rélationship to the tasks of the group. - ) e

Y
o ‘know each other in «

3 - -
- T - * This activity will help in-formiig a group. Have the group think of some- .
rhing that they may want to change. It need not be evep a serious task,
1t mérely needs to be one for the purpose of the actlvfgx They could
want to chaMe the way tfaffi¢ moves throygh the hallways 1n the school.
They could try to change the lunch hour schedule. They might want to re-
. - -arrange the cafeteria or reschedule cettain Kirds of classes 1n.the curri-
. - ' dulum. Be sure that whatever task 1s chasen, it can be tackled by all the
people in the- group , . .
In carrylng out the activity have people work 1in palrs and interview ;-
. cach other according to the format provided. Once€ they ar® 1interviewed, L
. then have the.group discuss personal resources, values, and expe ations. .
This will put them in.a commgp frame of reference for understinding where - .

‘

°. other peoﬁge are coming froﬁggn setting goals and give the group a means . e
of communication. It will also %elp the group to rccognize some resources
thit are available to thenm that people might th have thought of befoTe..

< ~— 3 ¢ f ) r:

ERIC o
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c. PN Developing Goijj;) Page 11} .

. P .
~ v L4 » .

- K - “ - N . -
. . .- . o . .
. . X .

Goal development involves important criteria. Forming am initial

. set of goals can utilize the following <riteria: .
- ' o - : ~
't.‘ . 1. ggke a wide range of goals at first so that pegple can -
) see (the range of possibilities. o ‘ ©
= . A . . . ‘ 5
. , ' 2. Make the goals specific. enough so that they can be under- .
_ ¢ . _ stood by ever§one concerned and action can be taken hased -

. .o . on them. ° : :
- N . . . . ‘

- 3. Make sure that the gogls aré workable, that the resources

and person-power 1n order to get the goals accompilsned are

actually available or can be readily obtained.

4. Develop criteria for including goals. These shoulu be. eare-
fully developed because it will help people choose goals that

. ' . are practical and important. L = . ) _
Lo . - ’ . !' R ”T“‘st
This aetivity is designed to help the group develop goals. liere individuaTs

state pressing problems 8 the school. They then”state what they belidve L
- the causes of those prablems are. The ‘causes may be very different from  *
i the problems they see. It is important, if possible, ‘to _treat the cduses. -
\ . They then list some cri§$ria for choosing among the problems they have N .
’ selected. The chart thaYt i provided in the activity can be used in ordey ’
to ‘check off thase pressing problems that meet the cf;teria people have
. stated. If all of the problems meet all of the criteria, then people should
‘ put plusses (+) by the &hecks where one criterion is more casfly met by
. solving one problem than by solving others. They can <etermine, by counting
i the plusses gwhich of the pressing prdblems is more likely to be resolved by
* .- the“group, and selection of goals can be facilitated by the processes of
A plusses ¥ather than just checks. Remember that there may bé a Jdifference .
betwoen a problem and a cause. ‘Fry,tor get at thle causes.

Some typical goals that pilot groups have chosen 1nc1uge’the_3ani{ors
and studefits conducting an energy audit in o¥der to provide a factual base
. for improving the heating and cooling system, food service staff beginning
- - a project’called '"Operation Pride" to help keep the cafeteria clean througH -
» a competitiomrr and prizes, or teachers andsstudents creating a hallway mural
7 that shows pride in the school and ‘thg®people within it. Other ideas
include forming bulletin board teams made uUp of students, staff, teachers,
i and administrators to provide sl ansgfgz the week to improve problems in
- ot the school, students holding an afl-sch 1 garage sale to provide money
_ L for classroom curtains and plants, or teachers planning a monthly partici-
, pation day where people join together to improve their decision-making skills
by doing some activities in the sohool . ' .
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““éhoo§ing kmong Goals: Page 12

] P

The important part of Ehoo;in5415 finding ways of narrowing thraugh’
the goals by the development of criteriaeand decgsion rules. Thesg are ™ .
qrefiected in this actiyity where the problem that has been chosen 1s stated,
and individuals make a list of %pals, The goals should Be listed as wil]
the criteria for choice and, Jecision rules. Then the group should share
goals, and a large list of gbdls should be made. The criteria should be
combined" and appliefl to the goals The group should narrow the goals untily
three goals that are left are listed. 6 Then some. decision rule (consénsus,
m#jority, etc.) needs to be chosen and a single goal is finally selected.
The goal that 1s selected should be written at the bottom of, the activity.

’ -

- Lel
-

' ' ' Statiﬁg Goals: Page 13 ‘.L ’

rF 3

2 *
»

This activity works on stating goals by asking individuals to state
the goal as 1f 1t were a headline in local or national newspapers. There-
fore, thdy ate forced to clarify who the goal is about, what i1s being done, i
where it is being done and how 1t is being done. All of these clements
will help in the restatement of the goal so that 1t 1s clear, specific, and
workable. When this activity is completed the goal should be restated
and shared by the group so that everyone ha> a common interest in what
is to be done. ) ‘ : !
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. 9 School
v - N
* ' a! \ Position:
" SETTING GOALS 1= Admirﬁstratgr 1
- 8 2 = Teacher 2
. " 3 = Support Staff 3
‘ ' et . 4 = Parent - 4
INSTRUCTIONS: Here you are trying to identify S = Student 4 5
some goals for ghange.. First you will list possible 3 - Gr:den
goals, then try to choose gmong them. Finally, you € —_—
will clarlfy your goal and think about some ways it Sex:
mlght be carried out. e ™1 = Male 1
: - ? = Female’ z
R PRI N ' %
, e . |
1+ List possible goals. -

B
Vi
A

3.

4.

5.

6.

-

.,d
L]

. .
S, ) : . [

& -
g

plist your criteria for choosing ‘among’goals (for example timc necded,

money available, people needed). -

4 »

o

Wha? rule“will be used for decidiné among goals (one person, mafOrity rule,
consensus). s
) /

Your choice of a goal: ’

Specific sub-goals for your goal:

P

VAN .1

Ways your sub-goals cfy be carried out:

>

¥
A2 .

Y




o . ! L . . {
' ", . r .
] . ’ ) School
) .o « - 10 Position: .
: L7 . L. ! = Administrator L
y . ' 2 = Teacher - 2
s FORMING THE GROUP" \\ , 5. = Support Staff 3
Ld - -
. I\STRUCTI&S This activity is structured as an inter- g - 215323 g
view and you will want to worK 4n pairs. You will interview Grade t\. .
. your partner and then your partner will interview you con- _—
cerning- the- q?\ange that you want to mahe in the school. Sex-
- The change w&ll be determmed by tire group before this | = Male 1
. activity Bégins. L. o 5> - Female 2
- _/ M & - \‘
. . -
S v . INTERVIEW .
.? (’ v - - ' e )
1. i{ow(can you help to reach this goal? )
” . & ) .
. - —=
v « : . ,
D- . . =
. i 1 A ' v
. \ | ' oL
P

g
T

o

e

<

’ A

o

-

good do;yo,u think will happen if the goal is reached?’

Y .
Al f’ .
- hd :
n
e o . . v . . . )
« A .3 ghat is your impression of this group? Do you think it will succeed
. . or fail? Do you think it will be an easy group to work with or a hard
» \ I3 7 .
- : Y g}rqup to work with? ,
e ‘ ’ . ’
U )
- N . J. . + [
N - hat questions do you have about this group-idnd what 1t will be doing?
K s P
» - —
(’V ’ ‘ 4
7 N
v, ¥
0
\‘, . . ’ ’

\)‘ . ‘(' .; '. . N 16 .
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N . /.
L. . . o . © 7, ' School
i e : SRR ' < Posjition: ’
= w 7 - . DEVELOPIN'G EOALS ”~ Pl o= ‘Administrator I .
_ e =~ ' 2 = Teacher 2 '
‘ INSTRUCTIONS: 'Here you wilLUidentify the most pressing i : [S):;;};g:t Stuff‘. i :
e problems you fecel are happening in your school that you per- S = Student g
.t .sonally think need’ to .be changed., Write three of them in-the Grade .
N “‘%paces bedow the _chart. - Then 1dent1fy the causes ‘of the . —_—
. problens Try todtreat the ‘causes if possible. You then Sex:
) identify a set ¢f criteria tXat will help you ¢hoose among . 3 '=‘\!a1e . - 1.
thé problem causes that are most pressing. Use the chart _ Lo "Female - <5 1
.- below to list the cqiterina. Put checks in the boxes where - N i
L the problems meet the criteria and leave the boxes blank AN
" where the problems do not meet the ¢riteria. Hall monitoring ‘ ‘
mght meet the criteria of workability, but there might not ! .
be enow'h' faculty resources. Therefore, you would check one 1!, . 1
of the criteria and not the other If all ot your-'pressing -~ .
problem causcs meet All of the criteria that you iist, then .
nut pausses (+) by the checks in order to identify hhlch . )
criteria can easily be met 1n selving the problens. ;
/ X A o x % * k x “;
' 4 ' R - . R > PR
PRESSING PROBLLMS AND THE 1R CAUSES ¢
. . PROBLLA 1 . L )
. R ) ‘ P .
" PROBLLM 2 ~ .
PROBLLM 3 . : -
- CAUSLS O PROBLEMS . .
¢ A ‘ ~
1. - g ' —
. ) 2. - . : - .
/o . =
3. - . . L~
- D . ~ ./ .
. . ) RROBLEM 1 . PROBLEM 2 ©° PROBLEM 3
‘ : *CRITERIA - CAUSE CAUSE CAUSE
¥ o],
. 2.
3.
i 4.
5. -~
/
‘ PV
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’ . : T e
(: N s T
. : . ‘School .
. , .- ‘ R ,, € ,
‘ . . CHOOSING, AMONG GQALS ' . Position: .
. . / Y . 1. = Administrator * 1
» . .2 = Teacher . ° 2
INSTRUCTIONS: Hezé’&ou will form goals fer:.solving + 3 = Support Sraff 3
the problem you have selected. You will kst criterig for’ 4.= Parert . - ° 4
¢hoosing amopg your goals and use the criteria to select a = 5 5 Studenbél )
single goal, : . s " Grade '
~ . a " . _—
- Lt . P ’ SC.\(I ——
. . 1 = Male 1 -
' ' 2 = Fémale
x | 4
1. The problem you have*;losen ' R
- 4 « I(
Z. List possible goéls for solving the problem: . ©e =
.-,/1- ’ s ) ‘ ‘ ‘ . *
2. . / .g . . ‘ '. n
s ] . . '
3. » . ' . .
\ 8y

3. Likt the criteri you would choose for choosing among the goals toqilnd the one
most workable and/pr important.

. -
¢

1. . o /
. .
2. P

j’
3. < N .

4
. 4. - > >
‘ v -
.

5. . s

L}
4. fndicate the decision‘rule you would use in brdér to choose among the goals
N (one* person, majority rule, ‘consensus). -

.Y

.

~5. ‘The goal .that yod would select amqpg your own goals is:

* ’




- 13 : .
. . ’ - School
- STATING GOALS < Position: ‘
! ’ . * 1 = Administtrator 1
. B 2 = Tedcher 2
, INSTRUCTIONS: Now that you have chosen your ‘goal(s), 3 ='Support Staff '3 .
suppose that you are making 3 newspaper headline for your 4 = Parént 4
local newspaper that would state the goal that you have \\é = Student 5
chosen. The goal will, therefore, be a short sentence. Grade
It would identify who is involved ingthe goal, what is - ‘
involved in the goal, where \the ggal would be accomplished, Seén: .
and how it would be accomplished. Try out several possible 1 = MaleQ& 1
newspap: i ‘. ‘ 2 =F 2
newspaper headlmngs,belom“ o ~ . Femal
* * * % * % *
. } .
: . - I 1
. ! T ’ : ’
b3
- 4 M - 1 Vd ’
2 . g
i .
”~ ‘ ' $‘ k4
. ) o
7 L \
14
- , .
2 ” o ( -
v - ’ )
* l I Y : ¥ .
. N T, '} . '
Restate your goal, given your experience with your newspaper headline. \\\
. , -’ . ‘!
L | ‘
4 > - s
-dh— - "
’ . . ; ‘
r : 4
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below.

In ordermto work with this section of
must have first developed a goal.
a goal are equally as important as planning the goal,
realizes that 75 percent of the groups that are formed fail in this stage
of attaiming their goal.

st

CARRYING OUT GOALS
-

»
he hdndbook materials, you
The prac ical aspects of carrying out
especially when one

The steps in goal implementation can Ep outlined

£

-

1.,

3.

» STERS IN CARRYING OUT GOALS

Knowing the context

Fofming the working’ group

«
Developing plaks
4,

<.

6.

Choosing a model pian
Anticipating problems
4 .

"Follow up and follow through

I
At

‘ <

s ‘o

nnow1ng tae context in which the goai can be carrled out -1s very imporgdnt
>Here, w¢ are talking abqut the Barriers.one m1ght ‘encounter in achieviAg

a goal. Theke barriers can be personal, financial,or a combination of

resqurces. It is important to have an accurate estimate of the conteat

for obtaining the goal in order to. be able to utilize resources in order,

to overcome barrrers. Developing plans and choosing among thewm is apother

very important step. Finally, follow up and follow through dre ektremely
“important. Each of these steps will be explained below/ Activitiesf tollow

1 that are designed to. help -groups to carry out goals.
S ’ ) \ .

o

&

Knowing the Context:

)

Page 17 ;

Knowing the context, of the situatjon means being able to know zhe§
resougces that are availablef within the school ahd communitys for warkihg
on-the sask, as well -as the barriers to accomplishing it. This activity
involves determining the resources and barriers that are present, for the
goal that you have selectecfs Typical resources usually involve people; -
typical bdrriers often include finances and school boari approval. [t then
focuses on how to use resources.to overceme barriers. Individuals.in a
group” can fill out the form in this activity); and then group discussion can
generate a comprehensive list on a sheet of butcher paper or a blackboard.
It 1s particularly important to have individuals focus on how the resources
that they have can be used to overcome barriers.

&

B

v * »

i

e 20)
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. Forming a Group: Page 18 . . .
. , .

. ‘ v | N “ * ‘ [ 4
/ e : v ‘

It is very important that th group assess the resources that are ,
needed for getting the job done. :]n this case, group members nced to
bring people into the initial group‘who can contribute resources that
- . 'the group is lacking. This activity involves a profile ofy, the group and
-t the people within 1t and the resources that they bring to the group. The .
activity'allows the group ‘to seg'pla;es where 1t 'is 'weak and_ to provide
. for bringing people into the group who will supply necessarw resources.
= R » The resource profile can ,be dlscussed orally and put on a blackboard
for all to see and discuss., [t is espec1aI1y important that all people
7 who are 1nvolved in carrying out the job also have hﬁzﬁéd to plan it.

. JS'M:
Devéloping Plans Page 19

. Developing plans 1s a step-vy-step process. Tals activ.ty provides -
4 way for people in tne group to sutline steps in their plan agd to mahe
compagrisons of plans that are developed. Choices among plans might be
decided based én the steps or the time schedules that are deveioped It
1> particulatly important that 1ndividuals look at the1lr owh activittes’
in reiationship to the plan tney have developec and can sec a marpr role
for themselves to take carrying out activities. It is also 1nportant to
make the plans as spec1§i: as possiible, such as focusing on a ~ingle s

setting-or aspect of the schooi ‘environment. This activity Should be
. filled out individually if a group is using it. .
, o | Choosing Among Plans: Page 30 ; y . ~

v b

! ¢ . /

This activity prov1des ways of outlining various plans that -are proposed

- and comparing them across criteria agreed ol by the group. This can be a
group activity in which péople generate criteria and apply them to the plan.
’( Typical criteria include time, money and personai resources. The plans

should be written in the left-hand side of the chart and the criteria .
below the-chart. Then checks should be made whete plans meet the criteria.
. 'As a result of” group discussion, a single plan should be chosen in order
: — (O carry -out the goal. ) f C

‘
' * ]

. “ L .

' _ g . -
a ) Anticipating Problems Page 21 j , ) o
# ‘ »
Y ~ '_ ‘
. . It is jimportant to anticipate problem§ in carrying out your.plan:
. Here,” probléms can involve people who®will pose barriers to carrying out

the plan as well as those who will not carry out their indjvidua] roles.
Backup people need to be identified in case 1nd1v1duals doinot do their

. part or outside individuals pose problems. Tasks may be more difficult ¢
: to complete. Methods of communication across people also need to Pe de-
’ » vised sb~That people can know on a regular basis whgre others ar¢ in ob-
taining the goal and ‘what needs to be done. Thls q§t1v1ty allows for .

-
. - - .

y Y

\)4 ] » 4 - Y‘ ’ ¢
ERIC coonel -
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) sorting of' anticipated problems and personal, organizational, and community
.backup. When individual's discuss these types of problems ~they can begin

to see the barriers they might run into and its effects on the plan and the ’

. time ‘schedule. This activity can be used by an individual or B}\Qrscussed ’
orally as a group. . .
» s 7 - )
. ) . R Follow Up and Follow Through: Page 22 > :
A ) P N .
. | - - -
) It is very important to go back through the time pllnkand to j,
. deveb?p checkpoints for evaluation of how the plan is progressing. This .
L. 0 Aactivity provides a way to determine checkpoints in the plan and to think
i ahead of way$ to’support the goal once it is achieved. When this form is \
‘ ) completed, the group will discuss their ideas and will'ﬁave a full plan
. +  for ‘action. v .
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’ - s / Schogl r
- . - ( 17 ) Position: A
) o . | 1 = Administrator 1
prd . 2 = Teacher 2
" KNOWING”THE CONTEX'I“ 3 = Support Staff 3
f ‘ 4 =
INSTRUCTIONS: Here you will determine yhat resources, gL g:;‘:grtlt g
or positive things, will help you to achieve your goal You ‘\Grade
will also identify what barriers will get in your way. “~ —_
Fmally, you will ‘/try to think of ways to overcome bd.I‘I‘leI‘S . Sex:
in achlevmg your(goals . 1 = Male 1
s . o R A A A . 2.= Female 2
v v , *
Goal : . ® h ] "
) z
P
/I ‘
3 ) \
J Resources - ) . Barriers Y
1 '}
2 . *
7/ -
N
. 3. : % .
.. } 3
: : N
P
* 6. v 5
. AN -
How xresources can be usec{ to overcome barriers:
. .3
.. N
( , : ‘
K — : '
> ’ . '
f — ) ¢ ..
a8
( ) ,/ \
. -

»
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. N - : School
% “ 18 \ Position:
™ 1 = Administrator
. FORMING ?GROUP 2 = Teachet
: . ' 3 = Support Staff
, INSTRUCTIONS: It is important to have the resources, you, 4 = Parent
" neod tp carry out your goal. People are your most imporgant 5 = Studont
resource. llere you will list the resources you need and the Grade
people who have them. You will then list what is, left out. Sex
You need to try to ca.l people to join yuu w~ho have needed 1 - Male
resources. % x * x % % * 2 = Female
- .
6 ' -
- ﬁl -
2 \
R A
Resource Profile People
1. Knowledge -- ideas 1 )
2. Leadership
3. Communication skills °
1. Support skill: : -
5. Time ’ .
- - ¥ s
6. =beals with people well . v
7.0 Special skalls
. 1 » -
* 2. ) »
[N e \
2. R Y
4. P )
Y .
5.
’ v
Resource Needs:
§
8 ‘
L
\ >
~ - /
) -~ et Pt
~ ( N ’ ,
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: L . Schéol
: N . ) "Pqsition: -
A .o 19 ' 1 = Administrator I
° .
. 2 = Teacher 2
' _ DEVELOPING PLANS . 3 = Support Staff 3
- INSTRUCTIONS: In this activity you will decide on steps ~g - g:zgggt g
you and/or your group can take'in order to carry out your B Grade
goal. Fill in.the steps.and the time schedule, _Then, if you e e
are working in a group, fill out particular activities you Sex :
. can do to help carry out.the goal. 1 = Male 1
- : X ok x % x % 2 = &emale 2
/ - - . *
- i
! : Steps . © Checkpoint$
| ' Tt
Y N e
L. / N
3. I 5 \
. . i
a.
‘ 1
5 ™, N
kd @ ‘. had
6. \
> :
7.
8. .
£
‘ 9. .
10.
LI ’
= - - . \ ’
My Activities:
1. ) R ' ¢
2. )
o
3. i
» ¥
Y 4




— . \ Schootl
& ’ 20 ‘ Pos1ton:
- o “1 = Administrator 1
CHOOSING AMONG GOALS | 2 = Teather ' 2
o AN 3 = Suppart Staff 3
- INSTRUCTIONS: This activity will help you ‘'select a plan .4 = Parent*¢ . r 4
for change. First list”the plan¢s) you or your group has ° 5 = Student 5
chosen.- Then develop criteria for choosing among the plans. Grade
ut a plus (+) where each plan: ‘mgets the criteria. Use* the Sex: sy
1 ) ex: Ya
—number of +'s for each plan to choose one, Write it at‘the- ] = Male 1
bottom of ‘this sheet. % o e % w PR > = Female — 3
;\ )
T » \ ~
* . " P :\ l ~\ n ()1'\ :
CHCOSTNG WAL PRANS o
( ‘ T T l ! v
‘ , h PLANS . P 1 l.z : 4L s e
1 I : ‘ | {
. : I A A B
1. ‘ ! 1 ' : i
1 P 1 t T f
R \ i ' .
* " f l I I ! I
v r'\ |I 41 :‘
P - t' i i [ ~
— ¥ | T T
2! % l | ; F i
7 i { t T T g -
: : : : |
t ' | . : )
i R
hd H H t ' '
. N ' t H
— : l g -
. S. t :
L e
- i
| l
Criteria: )
1. )
2. . .
3.
-
AA 3
5. e \
6. .
Plan Chosen:, "
.
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* ' 26 k \ :
] I
~




.-év..

-
. - . " ’
- * L
- v ~
- < ~ . W
B ) R 21 g L School, ‘ '
X . ¢ . Posjfion: -
.. ANTICIPATING PROBLEMS 1 = Administrator
2 = Teacler
' . -~ ] . <o : 3 = Support Staff
-.<\ INSTRUCTIONS: This ativity will he#f you.to look at| 4 = Parent
. problems you might have with your plan. Fitst list pos- 5 = Student
sible problems. Then see what back up you can plan to Crade ___ __
combat the problems and a revised time schedule. | Sex: - I
- : . ox x x x ‘ \ . 1 = Male °
v . : t 2 = Female
.777(* % - \ . 3
s PROBLEMS: Personal Organizational ' Community
, L s
. 1. £,
- 14
L2 . )
» —_—
3. —— ‘ ¥ s S
i
-
5. Ve
&
" BACKOY: )
1.
.fe.. 2 = £ ’ ! i D ' .

_H\ ‘o ' : '
. « \ - 1{/\ o . i S

1.

-
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\ . . . N o .o School
. T, L a Position: )
/ . A 22 1 = Administrator 11
' ' ) S, , 2 = Teacher 2
BN FOLLOW UP AND FOLLOW THROUGH 3= Support Staff 3
" . . ' , : ﬁ Parent | 4
. INSTRUCTIONS: Here .you need to review your plan and find 5 = Student S
- ,some check points to make sure everything is running smoothly. Grade
Then you need to think of ways you can support your planning . Sex: o toe
and achievemgnt of your ggal so that your successes are sus- 1 = Male 1
*  tained over a long period of time. i
y . &P . . o w e 2 = Female _ 22
~ E]
- v . - : ’
'Steps in Plan \ T, Chechpoints Sy
1 RN 7 N * : —
Y ¥ Y ] A\
Z. < d
AY
l 3- Ad > ‘ \
§ 3 .
‘y »
' A \ ~
5.
6. - + . ‘
. P
* 7 v ¥ . gﬁg
e ' - . = ’
. . 8. v -
. - .h
I _ @
. 1o, - %
'v“ . !
v > .
PR Ways to support planning and goal achicvcment:
- ) 5
e ¢ 1"‘, )
. z, : . -
3.
“ Fi Ay
- ’ el
- LY /
‘ : ' - . ) _
bl A
’ ' d & -
. ‘ e ' \ :
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EVALUATION

& .

» 4

School partlclpants who evabg,;e their efforts at changlng)thelr
school environments will engage in different types of evaluation. They -
.may forwally evaluate their efforts by suing some of the activities .con-
tained in this section of the handbook. These activities will give them
feedback about the succéss of their efgorts. In addition, participants
will engage in informal evaluation of ‘the change activities. Informal
evaluation Will occur in a hallway, ‘a restroom, a teacher' s lounge, or
,on the school bus. 1t is important For peopie Lo ghare their impressions
and feelings with others about their daily activities. There are also
1nfoﬁmal evaluation activities presented in this handbook

\

?

-

Evaluation serves several purposes. One of the main purposes of
evaluation is information sharing. * Evaluation gives individuals feedhack
on their efforts at Leadlng productive lives, whether in schuol or-in a
comnunity. It is the information sharing feature of evaluation which
makes it so important. In the five activities outlined helow, information -
is a key goal. y

Directions for Using the Evaluation Forms. For each of the tive
ctivities, information will be collegted. The first two aclivities on
#ges 26 and <7 and the final activity on page 30 involve written responses.

“The best way to look at responses is to put them together by question.
Questions can be listed on a sheet of paper (or a blank form). Then by
reading through each response, typical or important responses can be
written down. In this way, rough summaries of the information can be
used. Activities on pages 28 and 29 involve number€s responses. These
can be summarized question by.question. On a separate sheet of paper,
questions can be listed and the number of 1 through 5 responses can be
counted. In this way, the number of 1's, for example, can show large
changes. Patteras of responses can show strengths and ,weaknesses in the
achleveTent of a goal “>

-

&

Anyone can use the evaluation activities., Thgy-can be used with
small or large numbers of people. However, you mi; also want to construct
your own evalua? tondform! Thesé forms can be modified by changing set- .
tings, people, or types of questions. llere is a list of types oﬁ-‘hange;—-
that include more active observation of the sc'wol:

’

Count smiles in‘the settin@ you have chaﬁged'

1.
e L
2. Compgre t}e number of discipline problems in the
setting to those in the past;
3. See if people are.talking together differently in )
the setting; . v
4. See if sutdents seem mcre attentive or )

%Pprer test

4

scores in the classrodnm;
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" 5. Count the number of new activities-begun in the setting

- as a result of your change; -
R P
. 6. Cofipare the number of meals served (or eaten) in the /// N
- cafeteria;

E Y '

7. See if hallway litter has decreased; an

, 8. See if the school secretary has heard anythiné about
‘. your changes- from students, teachers, support staff, .
r administrators, or parents. . v !

Any of. these types of observations can show the results of change. .
* [The informal evaluation may tell you as much as a formal one. !

, . 4

-

i ;
! Qngoing Informal Evaluation: Page 26 ‘ !
| ,

A

. This activity is used during,the carrying out of the éoal. It can be
used with the checkpoints that hﬂ‘e been identified in the plan. Ft
basically involves an interview schedule through which somecone can talk
toothers in the.group to get their feelings about how resources areé being
usgd and whether-or not progress is being made toward the goal that people
are striving toward. It is an informal evaluation in the segse that it taps
‘people's ideas and opinions freely without trying to make formal statements
about what is Wappening. It can be obtained through natural channcls in the
teacher's lounge, hallways, cafeteria, or otRer places where regular inter-
action among individuals normally takes place.

"

f ,
{ Formal Summative Evaluation for Working Group: Page 27 .
} - ~

. "This is a f6rmal evaluation device in order to make some judgments
~§ ‘~about successes and failures of goal attainment after people believe the

goal has been attained. It also helps to direct people to further work
*  that might be done in order to reinforce or extend a goal. . .

I 4
w

3

© % '| Formal Summative Evaluation on Attitude Change: Page 28 E

+

- This a®tivity consists of a survey that can be used to determine at-
titude change among scheol participafits. It involves student, teacher, .
administrator, and support staff opinions. ., The questionnaire can be used"
for Students at the lower elementary grades, by reading the questions and

~at the upper levels by administering the survey. It can be used for the
entire school to determine what impact the changes have, on attitudes among
school” participants. ng chief attitudes that are involved here arc self-
estgom or how people feél about themselves, and efficacy or .how people feel
abbut their ability to do things within their school.

‘. C i I

» . L
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.2 Formal Summative Evaluation on Behavior Change: 'Page’'29 } ‘. A

& \ *
i "‘ Ly * e

This activity involves four surveys on behavior change. These v
surveys can be administered to the entire school. The survey can be used .
for students, teachers, administrators, and support staff. In this way,s *

the impact of - environmental chunyges on decision- -making behavior can’ be \ ..
Jjudged. . CL o Lo

-

as

.

? .

Informal Summative Evaluation on Attitude aﬁd Behavior Change: Page 30

‘ 1
[

.

- M .

This is an informal evaluation that involves selecting a sample, of a . !
dozen peoople across the school and an interview with them about how they '
teel, about the changes that have been made. It also 1nvolves’observat10n
of the school env1ronment and people's natural- reactions .o ‘the changes as
they pass through the sthool in their everyday 11fe
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' . * " . ONGOING INFORMAL -EVALUATION .
. v School s
SSIRUCTIONS:  The following interview which will help you do Position. -
and informal evaluation duting the time that your actiyities 1 = Administrative
are being carried out. The interview can be conducted in 2" = Teacher
natural settings where you find people on an everyday basis. , 3 = Sdpport Staff
If foquses on.evaluating resources and .the degree of goal 4 = Parent '
iattainment.' UYse the questions as guides and you may want to . 5 = Student
record information in the spaces provided on®this sheet. - Grade
' ) * ok %k k,k k & Sex: '
* ) 1 = male .
. ’ 2 = female
N s - t

- T
« -

Ll N HEYRY s 3 3 v
«what activities hdve you beeA doing to help in our plan feor environmental change?

Ly .
-

x S - {

B Are you having any probledg 1n carrying out your activity?
1

N
- ‘\ . L]
~ Uo you have enough help to carry ofit your activitices? Do you noacd move help?
T 1
- - ’ '

-

4. You've been doing a good job. How can I help you do a better job”

. . [
- - '
R o P
: L ~
o you still,think our gdal 15 achievable? .
\ 1 )
S II | ) _
Y How close do yow think we are-to achieving our goal?
) ¢ .t .
&+
\/
7 Is there anything else you want’ to tell meg about our activity? . -~
/

.

-
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. / , Lok SUSAA L TVE EYALUATION FOR WORKING GROUP "7 school
. INSTRUCTIONS: Efaluation of the success of your . Position: ]
plans 1s an essential rt of making changes. Evaluation " ,1 = Administrator 1
tan be carried out before plans gre implemented Yo anti- i 2 = Teacher 2
cipate problems and outcomes. ]t can also becagfried out ‘| 3 = Sprort Staff 3
. after 'plans have*been implemented. Here; you are asked I N4 .= Parent 4
to evaluaté your plans in opder to anticipate problems . | «5 = Student ]
and outcomes. Please®angwer all of the questiens below. . | Grade
- . . —_—
- ¢ .
' x x  x kK k% ‘/ ‘ Sex: ) N
' ‘ B .1 = Male 1
. ' . - 2 = Female 2
» ! . - —
1. What specific goal or goals are you trying to achieve? ! ‘
. é .l
. - . N v . ,
| — T A T
2. What uare particular activities involved in the pian which is serme—earried out?
Short descryption ' ] i
_‘/ ” N ' ’
b - P N
3 "i : ,
" 4. Are there any obstaclcsKto Carrying out thesg¢ activities” ~ Yes'® No
(If, Yes, what-are they” : -
4. what 1s the reda®tion of the' following groups.of school participants to the
activities? i ”
. i i . .
Students o §
e Teachers .
Staff B - . '
' Administrators { .
’ { .
Parents
77 5. What s ' £ the activities? ‘ _
J 5. What is the major result of t exact1v1 ies? . _ _
- i . . ~. \ -

6. What information does carrying out thc activities give to the participants that
they may not have learned otherwise?

' ’ " ¥

. L IRE .
¥. What could be successﬁ;} about the activities?

’

7
> .
v - g T n
» 8. What could be unsuccessful about the activities?.
L ( )
- : 9. WhatAZQEQbe done in the futurc to incrcase the achievement of your goal(s)?

i ‘ .

»
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FORMAL SUMMATIVE FVALUATION ON ATTITUDE CHANGL )
i Sg'gol
INSTRUCTIONS:  The answers on this questionnairec will be used i'- zson ' ’ 1
to help us evaluate whether changes we have been ?arrying out > - T mlglstratlve ) '
in our school have made any difference to you as #n individual. 3’: Seac ez staff 3
Plecade answer these statements as they relate to your school 3 - pUppoz 3
T general, rather than on a particular day. Circle the approp- c o S:Tj“ . <
rrpate number provided at the right on this shect and be sure to > = . Jde“ . 5
¢711 out the information on the right-hand side at thd top of : » brade _—
this sheet. For statements 1 through 14, you should fisc these . ‘
answers: 1 = Strong%y agree, 2 = Agrec, 3 = Neixhegyfagrec or Sex:
iisagree, 3 = Disagrée, and 5 = Strongly djsagree. Pleasc 1 = male . 1
c:rcle one answer only. 2 = fehale // 2
_____ - - ' - ,
-~ N . t
i Adults that [ know at my ‘school like me more 1in the last l.é 1 2 3 4 5
few months thun before. . - :
N I like myself when [ am in school more than a few months ago. 2.? N 2 3 4 5 .
5. Students I know at my” school like me more than a few 3.: 1 2 5 4 5.
months ago. ;
L4 : -
2 I think that I .matter to.at.lcast onc other person 1n school 4. - 2 5 4 5
wore than I did a few months ago. ’
‘ N o
> 1 go th1n§s that matter to me¢ or to others in my scllool more, ! 5.0 1 2 3 4 5
" ’ tHan’I did a few months ago. - y
i -
6. I like the colors in my school more than I did a few months v 6. 1 2 3 4 5
ago. ' R ‘
~ — i
> There 1is lcss noise in my 8chool than there was a few months T.% 1 2 3 4 5
ago. i
5 My school 1s less hot in some places and less cold in others 8. i 2 5 4 5
than a few months, ago. . ; /
! |
» My school 1s less crowded than it was a few months ago. - 9.1 1 2 5 4 5
.. There arc more things 1n my school that help school pride 10. 1 23 4 5.
- than a few months ago. v . . '
’ o - . i
:1. I like#o be 1n the cafeteria more than I did a few months ago.{ 1l1. 12 3 4 5
12, 1 to be in the classrooms ﬁn my school more than 1 did 12. r 2 3 4 5
a few months™ago. . :
17. I like to be 1in the library more than I did ‘a few months ago. 13. 1 2 3 4 5
14. I like to be 1in the halfﬁays more than I did a few months ago. 14. 1 2 3 4 5
! ) -
15. /Are there any other improvements in the school environment /
that you've noticed?
I - >
Q
giiﬁﬁn
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: FORMAL: SUMMATIVE EVALUATION ON BEHAVIOR CHANGE ;C*‘°°1 : =
’ . osition;
. R . . .
STRUCTIONS! The answers on this questionnaire will be used 'l = Administrative 1 s
> help us , evaluate whether changes we have been carrying out 2 = Teacher °
in our school have made any difference to you as an individual. 3 = Support Staff 3 }
Please answer these statements as they relate to your school 4 = parent - J4
~ in general,| rather than on a particular day. Circle the approp- $ = Student 5
riate numbel provided at the right on this sheet and be sure to aE
i . . . Grade
v 1! out thd anformation on the right-handisid¢ at the top of / —_—
- *Mi> Sheet. ' For statements ] through 14, you should use these Sex
answers: 1 = Strongly.agree, 2 = Agree, 3 ='Neither agree or { = male 1 L
d1sagree, 4 = Disagree, and 5 = Strongly Disagree. [Plecasc > = fenmale y -
.ircle one angwer only. N - ‘
— . - -~
: . 1 know more about what 1s going on in my school,than a few. . 1 2 3 .4 5.7
b months ago. ) . % P '
- 3 4orn owith athers *notc in oy school to heilp improve 1t uore 2! . - 3 4 5
g g foew onths 0. /T . . : :
\ : .
N I snow otnvrs how 1O improve wy school moye than a few P 1 2 3- 4 5
months aygos B { . 4 /
i .
- The things ! Jo have improved.my school more than a few § M -1 2 3 4 5
Tonths ago. - : . ;
= i ncip to mare decisions.about %hat will be done in my -4 5 O e
school more than a few months ago. . : g
. ' . ‘ &
. - | \ .
4 Pcople at niy school help me to improve myself more than a A 1 2 5 4 7%
fex months ago. )
: 7 1
. B Senool and classroom  rules hc1p3me to takce part ia my school t 7. 172 NG5 4 5
nore than a few months ago. iR ’ . :>"
) ! !
< the ;ay‘my school looks helps mes£o take part in wy school s, J R 3 4 5
nore tnan a few months-ago. f .
wopld heip we to make chorces dnd take activn'more than a 9. i 2 5 4 5
few nmonths ago. . .
19 ‘There are places in my school where. I can help to 1mprove 4t (‘110. 1 2 3 "4 5
more than a few months ago. . -
11§ 1 do things that mattér to me with people 1in the cafeteria 1. 1 2 3 4 =5
more than a few months ago. . - . -
» - . : E .
;2 1'do things that matter to me. with peaple in the classrooms 12. 1 2 5 4 5
more than a few-fonths ago. ~ P ‘
13 [ ,do things that matter te me with péople in the ‘library f%. 1 23 4 0§
more than a few months ago. ) . A .
14, .1 do things that matter to me 1in the Rallways more than a few |14. 1 2 3 4 5
ot months ago. )
15. Are there agy othor comments you, have on school improvement? R -
- . ’ r3
\
\)‘ B ™
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INFORMAL SUMMATIVE EVALUATION ON ATTITUDE AND BEHAVIOR CHANGE » Sehool
13 . ——— ——
- . Position:. -
INSIRUCTIONS: Below are scme questiont for informal inver- : 1 = Administrative 1N
viewing and observation of changes that have resulted as you * 2 = Teacher - 2
. have attained your gcel. Select about a dozen people across, 3 = Support Staff 3
a range of administrators, teachers, students, and .support 4 = Parent _ 4
staff to interview. You may wish to use the spaces provided 5 = Studer: o3
. to write down their responses. - , * Grade A '
) * ok X ¥ ok X Sex:
- 1 = male ) . 1
- 2'= femalsz 2 %

;
¥

liool improved in the last féw months? WhyZ

“

Has your attitude toward your sc

.

* .{ . .
-~ ' . 3
2. Do you tak# part 1n your school fow more than you have before the last few months?
. : )
“ ) . . ]
: Jo you tﬁ;nk the changes that we have initiated have been positive? ' ’,
/ ’ ’
4. Are there any negative aspects of the changes? ’
_ .

—
LA

(¥

sre there any ways to improve the impact of these changes?

S

¥

6. Observe a setting such as the cafeteria and note whether people seem happier or their
Y behaviors seem more responsiblethan you have noted previgusly.

“l € -

T.I Look at the hallways and note any attitude or behavior changes you see.

/-‘ ) o J ' - -

4 : .
. - ~J . .
- 3. Look at the teacher's lounge and note any attitude or behavior changes you sce.
¥ . )
-

4 - . . H
9. Go to the main office and sece whether there are any changes in attitude orrbehavior

“that you can see. )
£

-

»

. i Sat inia classroom and determine whether there are /Any attitude or behavior changes
« that you can see that might be attributable to chdnges you have initiated. "

L~ . P £ » - .
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